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Rationale 

‘All practitioners are in a position to make important contributions 
to young people’s literacy skills’ 

 Literacy across Learning Experiences and Outcomes 

At Buckstone Primary, we strive to ensure that every child should 
become competent and confident in the use of English: able to live, 
work and succeed in a literate world, using the necessary ability 
and skills. This means being able to communicate effectively and 
express ideas and opinions, both orally and through various media.  

Pupils will develop critical literacy skills which will enable them to 
understand and make informed decisions by interpreting and analysing 
information. They will develop the necessary tools for learning, 
knowledge and understanding to be creative, self-reflective, solve 
problems, collaborate and build positive relationships.  

We recognise that by improving reading, writing, listening and 
talking we are equipping them with lifelong learning skills. 

It is the responsibility of all practitioners to ensure that we achieve 
these goals through the teaching of cross cutting themes which 
effectively and successfully raise the attainment of literacy and 
English amongst all learners. 

 

Aims 

The key aims of our Literacy and English policy are to: 

• provide an effective framework for the delivery of high quality 
learning and teaching in literacy and English 

• increase staff skills and confidence in teaching literacy and 
English and ensure that the whole school community 
understands its role in its development 

• ensure all learners are provided with maximum opportunities to 
acquire knowledge and understanding in the use of literacy 
skills and can apply these skills effectively and confidently 
across learning 

• promote progression and continuity at all stages and across 
areas of transition to ensure a seamless, coherent and relevant 
literacy and English curriculum for all 

• raise levels of achievement and attainment in literacy and 
English among all learners  
 



	   3	  

 
Pupils at Buckstone Primary School will leave Primary 7: 

 
• reading and writing with confidence, fluency and understanding, 

using a range of independent strategies to self-monitor and 
correct; 

• with a love of reading and a desire to read for enjoyment; 
• with an interest in words and their meanings; developing a 

growing vocabulary in spoken and written forms; 
• understanding a range of text types, media types and genres; 
• able to write in a variety of styles and forms appropriate to 

the situation; 
• using their developing imagination, inventiveness and critical 

awareness; 
• having a suitable technical vocabulary to articulate their 

responses. 
 

Learning and Teaching 

The four-phase lesson approach: 

Planning for a high quality Literacy and English experience needs to 
focus on the relevant experiences and outcomes, taking into account 
the needs and interests of the learners. The learning experience 
should build on prior knowledge and allow for choice and 
personalisation of learning. CEC supports the four-phase model, as a 
flexible framework for both individual lessons and the overall 
learning experience within Literacy and English. The phases are not 
necessarily sequential. 

 

Phase 1: Overview  

• CEC Literacy and English Progression Pathways and Significant 
Aspects of Learning are used for planning and assessment of 
learning of the experiences and outcomes. 

• Pupils are engaged and challenged in learning. 

• Lesson is connected to previous learning and contextualised, 
linked to a real life context or one that is familiar to a 
pupil’s experience. 

• Lessons are planned to facilitate and nurture children’s’ 
learning. 
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• The big picture/overview is provided. 

• Learning intentions and success criteria are created/shared and 
discussed with all pupils – the What? How? and Why? of 
learning. 

 

Phase 2: Input 

• Exposition is kept brief and broken down into manageable 
chunks. 

• Effective and planned higher-order questions are used by the 
teacher to develop understanding and use thinking skills.  

• Regular opportunities to discuss, communicate, explain and 
extend thinking; including the development of higher-order 
thinking skills, for example ‘Edinburgh Thinks’ materials, Ryan’s 
Thinkers’ Keys, Race to 12. 

• Information is presented in a variety of ways to suit all 
styles. 

• Stimulus is used to catch attention. 

• The teacher poses problems to encourage creative thinking.  

 

Phase 3: Process 

• Multisensory learning and teaching approaches are used. 

• Frequent teacher-pupil and pupil-pupil interactions take place. 

• Timed check-ins are used – How are you doing? 

• Wait time is provided to allow pupils to think and discuss 
responses. 

• Pupils are encouraged to ask open ended questions encouraging 
discussions and discover learning.  

• Emphasis on pupils recreating rather than reproducing 
information: “Transfer the information and it will still be 
information – transform it and there is every chance that it 
will become understanding”.  
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• Opportunities to practise skills taught are provided and regular 
opportunities are given to communicate in a wide range of 
contexts, for relevant purposes and for real audiences; for 
example school productions and class assemblies. 

• Use of no-hands up, jigsawing, think-pair share envoying. 

• Activities must encourage pupils to think creatively and 
independently in pairs, trios and groups and involve pupils in 
listening, taking responsibility and explaining their learning to 
others, discussing, observing, exploring, investigating, 
experimenting and playing; ensuring that all children are 
appropriately challenged at their stage of learning.  

• Appropriate and effective use of technology. 

• At Buckstone Primary School we use an appropriate balance of 
active learning and teaching (individual and group-based) 
approaches during the process phase: 

• Whole class > teams using cooperative learning strategies>team 
feedback. 

• Whole class discussion 

• Whole class > individual work > whole class feedback 

• Whole class > three groups (different activities or rotation) > 
whole class feedback 

• Whole class > two groups (half one activity, half the other) > 
swap > whole class feedback 

• Whole class > pairs/trios > whole class > pairs/trios > whole 
class feedback 

• Whole class > pairs > join pairs to make fours > three big 
groups > whole class feedback 

• Whole class > carousel (four activities, with 10 minutes in 
each) > whole class feedback 

• Whole class > outdoor activity > whole class feedback 
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Phase 4: Review  

• Sufficient time is devoted to reviewing what has been 
learned. 

• Pupils are actively involved in the review process in 
the form of self, peer and teacher assessment. 

• Explicit reference is made to learning intentions and 
success criteria. 

• Pupils are encouraged to reflect on what they have 
learned, how they have learned, and how they can use 
this learning in the future. 

• Feedback is provided on the ‘what’ and ‘how’ of 
learning. Teachers also seek feedback from the children 
on the learning experience. 

• Links are made across learning – 
literacy/numeracy/health and well-being. 

• Pupils are given the opportunity to say what happens 
next. 

• Teachers use this session to help plan next steps in 
learning.  

• Feedback which leads pupils to recognise their next 
steps and how to take them. 

• Feedback providing specific ways in which the child’s 
work could be improved. 

• Feedback highlighting improvement the child has made 
compared to his/her earlier work. 
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Assessment is for learning 
 
Learning intentions and success criteria 
 
Learning intentions focus on what is to be learned rather than on 
the task or activity. Learning intentions should be matched with 
success criteria. These are key elements of formative assessment and 
should enable learners to have their own understanding of the 
learning that they are trying to achieve and what the successful 
learning will look like when they have achieved the learning 
intentions. By ensuring that both learning intentions and success 
criteria are shared, agreed and understood, learners are encouraged 
to have greater independence and a sense of responsibility for their 
learning. 
 
 
Setting challenging tasks and activities that elicit 
evidence of learning 
 
Learners must be encouraged to be ambitious in their learning and 
learning tasks and activities need to be challenging but not 
impossible. Learners should be encouraged to have high expectations 
of what can be learned and achieved by setting themselves 
challenging but realistic targets and being praised for their effort 
and achievement. The pace of learning where possible, should be 
appropriate to each individual learner, and all learners should 
experience depth and progression in learning along with the 
development of high-order thinking skills.  
 
Timely, accurate feedback that moves learners 
forward 
 
Learners should be supported in their efforts and require feedback 
about what they have learned, how much they have learned and 
how well they have learned it. Feedback, both verbal and written, is 
a key element of formative assessment, giving the learner a clear 
understanding of what needs to be done to learn more effectively. 
Feedback will relate to the learning intention and success criteria. 
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Pupils as learning resources for one another 
 
By enabling pupils to learn in teams, pairs and larger groups, 
knowledge, cooperation and trust can be established and built to 
form collaborative communities in our classrooms and schools. 
Collaborative experiences support the development of confidence and 
skills for life, learning and work. Attitudes and dispositions can be 
nurtured through collaborative experiences. Collaborative experiences 
allow choice and ownership of learning through sharing ideas, 
‘buying in’ rather than ‘going along’, pursuing common goals and 
recognising and resolving conflict. Pupils should be given regular 
opportunities to practise self and peer assessment in relation to the 
shared learning intentions and success criteria. 
 
Pupils as owners of their own learning 
 
There is no one model which fully describes learning preferences. 
Opportunities must be given to allow learners to demonstrate their 
learning through saying, writing, making and doing. Teaching 
approaches should be varied to encourage learners in developing 
different learning styles. Young people must be taught to identify 
the ways that they learn best, and should be provided with 
opportunities to use all their senses and different intelligences in a 
variety of different contexts. 

Personal learning planning is part of this process, and is 
fundamentally a conversation, making decisions and choices about 
learning that enables learners to think about how they are 
progressing in their learning: how they know this, what they need to 
improve/learn next, and how they will achieve this learning. Personal 
learning planning is essentially learning how to learn. Children are 
encouraged to question and seek help from peers and teachers. 
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Assessment 

Assessment is part of the planned learning experience. It involves 
professional judgements about what, when, how and why we assess, 
and draws on existing standards and expectations. Assessment should 
be fit for purpose and provide dependable evidence of progress and 
achievement. 

Assessment approaches within literacy and English should focus on 
breadth, challenge and application of learning. Assessment may be 
formative or summative, and it is recommended that a variety of 
approaches are used – say, write, make and do – with the pupils 
being involved in assessing progress and identifying next steps in 
learning. 

To ensure that pupils become confident and secure in their literacy 
and English, teachers plan opportunities for them to demonstrate 
learning in both familiar and unfamiliar contexts. Effective 
assessment informs next steps in learning as well as reassurance 
that children have achieved the skills, knowledge and understanding 
required until they can demonstrate security within a level. 

In Buckstone Primary School, assessment will be undertaken in a 
variety of ways and different forms of evidence will be gathered 
e.g. 

• Ongoing evaluations of daily/weekly progress by referring to 
success criteria set at planning stages. This will inform changes 
in daily/weekly lessons to accommodate changes in pace of 
learning. 

• Children ‘Traffic Light’ their work.  

• PLPs – work is gathered together to provide evidence of targets 
achieved. As children move through school, they are able to 
select this evidence for themselves. 

• Ongoing use of formative assessment strategies during lessons, 
such as two stars and a wish to give effective feedback and 
monitor pupil progress and next steps 

• Use of peer/self/teacher assessment.  

• Use of Standardised Reading Tests( Suffolk) in P4 and P7 and 
NGRT in P3, P5 and P6 to assess progress and development in 
reading skills (June) 

• Use of ‘Big Writing’ Scottish Criterion scale – 2 x cold 
assessments undertaken by all pupils (September and May) 



	   10	  

Following assessment, action needs to be identified and used to plan 
future learning opportunities to meet learners’ needs. We will use our 
assessment data to identify children who are not making expected 
progress and provide appropriate and systematic intervention. 

 

Core Literacy and English 

At Buckstone Primary School we develop the core areas of Literacy 
and English as follows: 

 

Reading 

• In Nursery, we use the CIRCLE Literacy Rich Environmental Tool 
to audit our Nursery Environment and identify areas for 
development.  

• In P1 we use the Highland Literature Project, focussing on the 
acquisition, practise and development of strategies used when 
reading.  

• P1 – Edinburgh Literacy Rich/Jolly Phonics 

• A systematic, planned phonics programme is delivered using 
Achievement in Literacy, as well as introducing children to 
environmental print, oral storytelling and the use of a variety 
of texts of different genres. 

• As the children’s reading skills develop, novels and more 
extended texts are introduced which build on develop higher 
order reading skill, including questioning using Bloom’s 
Taxonomy question starters. Children are encouraged to form 
opinions about texts and authors through the use of Literature 
Circles and Reading activities. 

• A wide range of challenging activities- predicting, visualising, 
synthesising, summarising and Critical Literacy before, during 
and after reading enhance comprehension. 

• Throughout the school, Literacy Evolve provides stimulus pieces 
including novels, poetry collections and films ensuring 
progression, continuity and consistency in the development of 
reading skills and strategies and linking these to the 
development of the children’s own writing. 
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• Big Cat non- fiction texts develop the skills required to find 
relevant information from a text. 

• Children are encouraged to share their enjoyment of reading 
and development of skills online, using the variety of texts and 
activities found on Spelling City and Education City. 

• We encourage children to choose visual, digital media and 
printed texts from our school library, City of Edinburgh Library 
and Information Resources Service, learn to use the internet 
safely in the home and school environment and use these 
materials to develop the ability to explain why they have 
chosen a certain type of text or genre. 

• We promote and encourage a love of reading individually and 
collectively to develop skills that will allow children to share, 
interpret, analyse, evaluate and enjoy different types of texts 
across all areas of the curriculum. 

• We encourage regular opportunities to encourage all pupils to 
become confident individuals when reading aloud, demonstrating 
self-awareness by observing and reflecting on audience 
feedback. 

• We encourage children at all stages to be involved in ‘buddy 
reading’ and Reading Clubs to build up confidence and fluency. 

 

Writing 

• At Early Level, writing skills are developed by encouraging 
children to experience writing as an integral part of their 
learning through mark making, play contexts and observation of 
adults recording thoughts and ideas. 

• Stimulating activities encourage and promote emergent writing.  

• We continue to develop pupil’s skills and understanding of 
writing through various contexts, using interactive approaches. 
Big Writing allows children to identify and use elements that 
will impact on the development and improvement of writing 
skills. 

• VCOP activities and opportunities to plan for writing are used 
to increase confidence in the ability to produce a successful 
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piece of writing.  Peer, self and teacher assessment are used 
to model successful writing and set targets. 

• Pupils continue to extend writing skills, knowledge and 
understanding through relevant contexts, topic work and across 
learning so that written work can be presented in a variety of 
ways using a variety of media. 

• Pupils have the opportunity to write for a wide range of 
purposes. 

• Literacy Evolve; novels, films and poetry provide a stimulus for 
writing, which provide a context for meaningful and exciting 
writing. 

• Grammar and punctuation are taught consistently and 
progressively across all stages to enable children to understand 
the structure of language and produce written texts which will 
engage others. 

• Spelling is taught consistently and progressively across all 
stages to enable children to write confidently and effectively 
with a sound knowledge of the conventions of spelling. See 
spelling policy. 

• The need for legible handwriting is established and encouraged 
as a means of engaging the reader and making writing more 
enjoyable for an audience. See handwriting policy. 

 

Listening and Talking 

Cooperative learning, discussion, debating and listening activities 
across learning are used to: 

• Provide opportunities to participate in discussion through 
listening and sharing thoughts and ideas. 

• Develop skills in listening and talking to others, clarifying their 
ideas and understanding. 

• Provide opportunities for children to explain thinking or teach 
others. 
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• Develop the skills, knowledge and understanding to create and 
develop arguments, opinion and viewpoints linked to a wide 
variety of texts and situations. 

• Develop the skills which will allow children to listen 
attentively, talk clearly and coherently and respond 
appropriately indifferent contexts and situations. 

• Provide regular opportunities for all children to both tell and 
hear a wide range of stories, encouraging the development of 
speaking and listening. 

• Extend children’s vocabulary through the systematic teaching 
and use of specific words linked to books or topics. 

• To provide opportunities to prepare for writing tasks. 

 

Literacy across Learning 

Pupils will be given opportunities to: 

• Set and evaluate their own personal targets in ongoing class 
work. 

• Work in cooperative, collaborative, active and individual 
contexts to achieve these targets. 

• Link their learning across the curriculum and transfer their 
skills to ensure depth and breadth of knowledge. 

 

Meeting Learners’ Needs 

At Buckstone Primary School we consider it crucial to establish the 
needs of the individual learner at an early stage and identify 
appropriate support. The baseline assessment offers an early 
indication of children who may struggle in acquiring literacy skills. 
The needs of gifted and talented children should also be considered. 

The Edinburgh ASL CIRCLE document (Inclusive Learning and 
Collaborative Working: Teachers’ ideas in practice) and ‘Up, Up and 
Away: Building Foundations for Literacy in the Early Years’ offer 
staff detailed frameworks to support teachers. 

See also the school’s own ASL policy. 
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Assessing barriers to literacy 

• The Edinburgh ASL CIRCLE resource sets out seven “areas of 
challenge” and linking teaching principles which can help staff 
identify specific needs in pupils.   

• City of Edinburgh Council has produced a set of guidelines entitled 
‘Literacy and Dyslexia, Identifying and Meeting Needs’ which 
offers class teachers checklists to carry out an initial assessment 
of a child’s learning needs and recommends support strategies 
linked to these. These can be used to develop support strategies 
alongside small group level support. 

• Support for learning teachers are able to carry out further 
assessments based on these guidelines and using additional 
assessment materials sent out in conjunction with them, such as 
the British Picture Vocabulary Scale and the YARC assessment. 
These could be used as part of a process of planning a more 
individualised learning programme for a pupil who is still 
struggling after receiving small group support. 
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Resources 

A range of resources is used to support active learning and teaching, 
including use of a variety of texts as follows:  

novels, short stories, 

plays, poems, 

reference texts, dictionaries, thesaurus 

the spoken word; 

charts, atlases, maps, graphs and timetables; 

advertisements, promotional leaflets, comics, newspapers and 
magazines; 

CVs, letters and emails; 

films, games and TV programmes; 

labels, signs and posters; 

recipes, manuals and instructions; 

reports and reviews; 

texts messages, blogs and social networking sites; 

web pages, catalogues and directions. 

 

In Buckstone Primary School we use commercialised schemes such as 
Oxford Reading Tree and Literacy Evolve to support the delivery of 
literacy and English lessons and activities. 

 

Moderation and Evaluation - Measuring Impact 

 

Regular opportunities are provided within school to moderate reading, 
writing and listening and talking. We regularly evaluate the impact 
of any new initiative or resource through – Sharing classroom 
experience, monitoring forward plans, evaluations and questionnaires.  
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Our Commitment to Equality and Rights 

At Buckstone Primary School we aim to advance equality and 
eliminate discrimination and we foster good relationships in the 
whole school community, irrespective of social, cultural or family 
backgrounds.  We strive to enable each child to maximise his/her 
potential. 

Who else can help? 

There are other services that staff can go to for advice and 
support.  In line with the pathways to support described in ‘In on 
the Act’, staff may want to seek advice at a consultation level at 
the initial stages of their own assessment and support or to seek a 
more formal referral at later pathways. 

Some key services in this area are:  

• Dyslexia Support Service 

• English as an Additional Language (EAL) 

• Family Learning are able to develop programmes with 
parents and link between home and school 

• ICT team  

• Keycomm (advice re communication aids, visual supports) 

• Occupational Therapy Service  

• Psychological services  

• Speech and Language Therapy Service  

• Support Co-ordinators  

• Therapy Inclusion Project (TIP) 

• Visiting Teacher Support Service (Early Years) 

(Please see Literacy and Dyslexia p 78 &79, for a full account 
of the support these services offer.) 

 

In Buckstone Primary School, if you have a concern about a child’s 
progress in Literacy and English you seek advice and support from 
SFL teacher. 


